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review gﬁj;ndiv1duali2ed education systenms, (2) selection of s

appropriate occupationail clusters, and (3) developnment and fig
testing of a system and materials. A pfoduct of the Managing o
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functions, are exrlajned. This is followed by a description of the
systém for the management of student progress. Third, information
relation to ISSOE dissemination and implementatien is offeréd.

+ ‘Finally, a section on management information is provided, containing
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4 INTRODUCTION

- Since its‘incépticn in 1975, ISSQE’ :Instruztianal Suppcrt System

far Ocﬂuiati 1al Educatian) has steadily evolved . from a cnnceptual plan

for CU% rulgm develapm%ﬁt into a camgt€ifn51ve system capable of prnyldlﬁg

instrugtlonal suppart services for teachers and administrators. The
- = ’ -

system s afm is to improve" the effectiveness ofzaccupsticnal éducaﬁian'

ptagfams. Ideally, ISEDE assists in ,,Etlng the needs nf students

who are pursuing nccupatianal gﬂals, the needs of employers who are

seeking skilled workers; and - the naeds of educational. plamners whc require
infafhagign for degisicn—making purpases. ; {' : ) » .
ISSOE -provides téééhéfs with tthE types af pragtical suppart. T

Fitét ISSOE PfDVidéS a systematic prccesg whereby specific
f
educatioﬁ curricula may be ‘developed to meet 1ccal demands fd:ﬁggy
skilled wafkefs. These curticgla help meet individual student .needs and

are easily. busiﬂESS and 1ndustryﬁvalldated

, \
Séébﬂd TSSDE provides teachers with campetency—based perfof%ance
abjectives to, support their teaching-. TR b
. FE &
- r; =[’ e L2 4 : . -

Third, ISSDE ?gpvides teachérs with a Systemaclc means of assisting

Ehéif students iﬂ determining career gcals, planning student prcgrams and

attaininf- Thls aspect of ISSOE pranqig teachsys with the

Eeded to permit detailed mgn;tgring of student progress.

-

¥ \ »
‘This gu ide-bégins by providing an overview of the entgre ISSOE system,
. 2 , < , .
the basis upon which the system was designed, its goals and functions.
_>ﬁext the system for the management of student progress in a Egmpetency%

gro ol %ngtfuctian program is described. After that, u description of the

"fﬁa%é%ﬁ? @é%a.uiﬂatiqﬁ and implementation system is explained.’ Finally,
pecli c managemen’ ancfmationiraé related to ISSOE, is provided.
|
\
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;" The other ISSOE User's Guides, Student Decision-Making, Planning

Student Programs, Reporting Student Progress and Developing Student

Profiles, provide detailed information to teachers about how to manage

student 1éarning,
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s designed. This is foll

foped to 1nclude Gccupation al skill outcomes using ISSOE. Teachers are

-

OVERVIEW OF ISSOE = . /%

& =
H =
&

T

This seﬂtian prav;des an overview of the St ucture af.l—fQ’, It

begins by explalﬂlng th e canceptual basis upgn whlch the system is .
T4wed by a dESCIiptan af the gaals which thea

system 15 designed to attain the §Pnctlaﬁs needed to atta;n these- gcals,

ISSOE is cam@etency—b’é d. The instructional pragraﬁ;ﬁan be deVéle
,;

. aided. in,the ideritification of “the compatencies that w1ll be taught ar

whlch will be rgquired for entry into a variety of Dacupation%i Validdty

- is 355”fed/by 1nvo1v1ng employers 1ﬁ.the selection and 1dent1f1¢atigﬁ of

/ , . 7
cg”p etencies and 1j§§15 “of prflclEn%y. Use of performance terms aiéé
- A

ing specific information to students about the

L _they need to demgnstrate préficienﬂy ,Thei

' 53 behaviors are employeriselacted skills required

fafxénttyiiévei‘émplayment is a thivatlng factor to students. S-udents

can reflect on their' own progréss in. acquiring the compoencies needed

for .. ' eving their own speciflc goals. This system helps .take- thev
‘i%ue~ otk out of learnlng,fram the standpoint of the student,51nce the

DbJECElVE to be perfarmed 15 made publiec befaré 1nstructlan begins

) " - . . -
The variety of evaluation aspects of this system can charige failure-

prone students dinto praduétivg ones. When students are evaluated by

comparison to other students on sometimes vague and 1rrelevant crlterla, "o

the attltudes, as well as perfarmanﬂe, of students an Eeter;nrate - When

evaluated in térmS of their own perfcrmance on sp221f1c, meanlngful
i

.teria, however, a dramatic reversal can occur. This latter method of

wvaluation, termed criterion-referenced measurement, goes hand-in-hand

] 2 Co . . . s

L5
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with{the aeeump tiod that all students can eezievefprﬁfieiegéy at an

e

-
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acceptable 1eve1.
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R " decisions to st,dente, perente or administra Lt

or
¢ -
are carefully dJ@c achievement on which all

;1 ‘ e e & .
A ¥, o, O . - il e

2

ill be tlmely, releveﬁt and well nrgaﬁleed

L.
E]

Cemmuniceticn of

on
. ;{ ' requ i emente to szudents, 1nd1v1dua1 ization of learning eetlvigiee, and

target objectives. Less effort is necessary to justify instructional

s whe n;thcee deeielone

ISSDE is a modularized syetag erein Iarge currleulum blocks have

- :"been Brgken down into menageeble clx etere of competencies, or mndulee.

F

Each module: eoncalne taeke cbgeetiyee, suggested inetruegion

=

and eriterlen—referen:ed meeeuree. These modules can then be

ability of a student in terms of compete encies successfully dem

i

el
. in various ways .to form units and courses. Both flexlp

zation are thus achieved. Also, itﬁbeébmee easier to ct

1 content
§}Ecombiﬂed
ity and. orgenle
ert the employe

eeetrated

* tather than larger cqrrleulum blocks of more veguely deflned Eontent

1

By 7. - . . ,ai}

of a menegement Syszem to eerve the needs of cccupatianel edueaclon e? a

etetewide basis. As,such; mechanisms were sought to make ISSOE T respon-=

/ slve:both to career choices of students. and' to personnel demands from

. the world of work. The articulation of these mechanisms with®the

instructor's deily activities is enhanced because program objectives and

student eempete are"the eeme

¥ = -
' .

-

System Goals ]

The mejmr gﬁzl Gf ISSéE is to provide instchtiéﬁgi support for

Dccupatiaﬂal educetlnn Eeacherexln helplng individual £

i

Fudents

The

acquire

subor=

dinate goels of ISSDE are to assist in meeting employer neede h;
. ‘ . . o

[

5
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Aruitoxt provided by Eic:

\ h ‘eva luetian of pupdl pregre 5,are a all faci liteted by working from eete, cf i

Finelly, beyand Ehe classroom pefspective, I5SOE was cance;ved as pert
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. . fprnducing studente trelned for specific Geeupetieﬁe, and to provi ide in-
formation to edueationel progrgm plannere for decleionjmekln rposes.
s . ) T , V‘I‘ A Sy
R = S S S A
Y . _ - . . . E.
o System Functions: . . o . -
. The functions of a eyetemsefe.these eetivitiee, b:eed in scope;,. thet
- must be eerfied out in order to.attain system goals.. The functions of
., the ISSDE 8ys tem mey-be,greupeﬁeinte‘twa*ereee: _curriculum and instrue-
R tionel development and the management of student prngreeeg? These can be
grephleelly represented and are ehnwn -An Figure 1. . o -
- > ‘ . FIGURE 1 - . :
. = = . l’f . » ‘i _»,».,-'i
. ngjﬁein Functions of the ISSOE System = o
] = ': 1 g ) & ﬁa
- S : K . A
5 . .. . .
- _ I ® .
- o .
2 . i
' Curriculum egd‘ ‘Management "of
Instrugtional » Student Progress
' -Development . . ———- nd
— e j f:;cj - i . i fg“ﬁ;‘
' » ‘] l »
| - 7;7 ) i_' G E o b L , : ’
Defines curriculum CGﬂtSlﬂE euppaft &
- and required ¥evele materials for.
of achievement also individualizing
y develops and defines student programs
' instructiohal materials .+ and monitoring )
and strategies for. g student progress in[ . "’
T meeting individual - eempeteney—baeed B
- pupil needs. instruction. _—
~ - — —, &
. — - - 3 @
= . . N 3
. s LAY
- ! " i # §
= iis » ) . .
! . do . |
. . i
Le . \ v ° AN ! .,,
1 ‘:\s‘x /} -
Q 7. N ‘ o " L A {
Wiiﬁﬁﬂ . k .




o . !*-%4._,;’:@ » ."i - r ;-7’ . : » % o F
L . s . ) X g

efers to defining

16d by Ehe

H

Curriculum and instruétiqnal Development. This,

curficula ‘in terms of the educatianal cutcames*ta be attain
istudents. It ingludes tﬁ% speziflcatian of required levels of achleve -

mgﬁt, attizudes and Qb—related performance. - . .
j : -

. ~ P .
N ¢ L B

Dccupaticnal programs are‘intended to meet demands for ‘skilled -~ -,
. ‘ wafkers—\they give firs priority, howevef,‘ta areas Df need common ta-
¥
Lo~ 7 all studean in 51milaf programs across the state. Spegial and . unique -

. lacal and régional needg are 1ncluded 1nxadditiﬂﬁ to Ehase common ,:
g ¥

Statew;de, Thefefgre! 1f schools are to respond to Ehanglng demands,h -

1
they must cantlnualiy rea séss the!gﬂals af their programs. After
%

these program goals are established, it is n cessary to define spec1f1c
program quectiveg. 'Fallowing this, speclflc Eémpetencies%gta be‘learﬁed

. by studeﬂts in order tchuallfy them- fnr tafgeted Dccupatlcns, must be -,

=

1

i enttdfied. - E - R ' S
- - X . = B .
L] * \ = N .T
77 W . x N - L
- The end result of the curriculum develﬂpment EthlQﬂ of EhlS
. function is a fllE of - employer=valldated tasks. Groups of tasks . ’
r , 1 crganlzed.lnto modules constitute the curriculum for the occupational
.~ training programs. | S | ' Lo ;r‘j |

LY B .

R f U oL
Teams. of teachers in each occgpational education planﬁiﬁg region ",

cﬁfrlculum modules for the statewide programs. They also

;Q_réglonal and.local aﬂcupatlanal ﬂeeds. These modules 1denﬁ1fy
2 - ;éﬁ

« the céipetengies students are ;;ﬂulred to learn in arﬂer to quallfy fur

a particular job. :jﬁg:efore, e competencies 1ngluded in each mqgule

are dinked to Dictiana;y of 6ccupagional Tltles (D.0.T.) an descr;ptlans
to faElllEateathe selection of those. competencies that arei relevant to
gtudents occupational goals.; This clustering of compe engies by D a. T
job descriptlans 15 valldated y employers to 1nsure Eﬁat gba rela-_

s+ . tionship of campetencies to job titles is authenthated by an authori-

S 3
ative sou Thus, the fesultlﬁg praduct iz g file whlgh 1nc1udes

rr

am

;ISSOE m,EulaS containing thase campetencles that must be leaéned by

i -+

- tudeﬁts if they are to attain entry-~level employability.

= . SR - : D coon

s v X : -
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 The” agency responsible. for the sponsoring and monitoring of curric-

ulum’developmeﬁt'is‘thé Bureau of Océﬁpatiﬁﬁal Educafiaﬁ Pfogram Devel-
‘-opment in the Division of’ DtcupaC1Dnal Education Instructlon of - the New

: York State Eduaatlan Departmeni, fﬁé Bureau 1nteract$ W1th ;§%QE*

—\/5_ Reglonal Coordlnators, who coordlnate ISSOE activities. within their
‘ respective regions, and ISSOE Area Facilifators who are responsible for

training and supervising in the procass‘@i curriculum dé'xlopmenz, The
( .

ISSOE Area ‘Facilitators are.located at the State Uﬁ;ve’s

y

ty C
Buffalo, the SUNY College of Technology at Utica-Rome, and the New York
Institute of Technology, Old Westbury, Long Island. - .

: e
., " ‘The instructional development part of this function prevides
services which assistitéachérSaihEPfﬁﬁt&ing ﬂewiingtr” .tional StratagIE%

g and materials for meeting the needs of students. The use of ISSOE

Pl

instructional modules may require that ngé teaéhérq learﬂ new techalques
*. and-strategi?si lhe*’ may invalva,learuing mbre about lnleLduul sed

/' instruction, how to deal with slow and fast learners, how to. assess

m

A

o

=

student progress through criterianiréferenﬁgg testing,,etc. The organl-

zatlon and use of Eh s yatem ig- mdnitnred ﬁy each instructional bureau
and the Dlvlblon af Dccupational Education-Instruction of the MNew York

State Educatlon Depaftment

. N )

Teacherq rezefve support from SED and the Area FaillltatDFE in 1dEﬁ—
i

\}
B tlfying instructional" materlals and/nr preparlng new materials. They

a

also_recelv assi gzan;e iﬂ identifying and implementing new 1ﬂat1uatinnal
strategies, in ;”gntlﬁying unique pupil l&arningﬁatylgg, and in con-

version to competencyZbased occupational education.

ve

\ Managemenc of Sﬁudent Progress. 'ThiéitUﬁCtlQn p' ovides Leachers

wiéh the means .toc help studencs select their occupational goal(s), plan
“aﬁ approprlate programy and monitor gtﬁéentﬁpragress ‘toward their occu-
v patlonql nal(s) The- management of this student progress has two majuf
componen;s:- the 1ndividua; Gleancﬁyand Eldnningibystgq (1G&P) and the

;Reportfng System (KS). PR - B

.
. =

. T?i‘ - = o - 1y S
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ERIC

Aruitoxt provided by Eic:

The pUEﬂSSE of- the IG&P 'is to pfav1de guldance to students in ael—
ecting their Dccupdtidﬁal gaals and to teachers in planﬁlng gﬁpil ptdgrams i
The RS pra ides ﬂﬁarmatlan needed by students, teachafs, émployers and

others who have an 1ntefest in the prngSS of students toward- Epeciflt

" kinds of employment. ’
i a!:\ ! ' v .t
1G&P makés available studeﬁt=mfiented planning activities that are

K

needed so that the students may make informed career dealslonsi IG&P is
a Plaqning'functiqn which iﬁVdiiES zhe teacher in a CEﬁtfal role; by
uging ISéDE'pérfcrmanée object tive files the teacher iﬁteracts will all
interested paftiés‘t@ assist the students in sélectian of an ggﬁupgclﬂnal
goal. Héviqg at théif:diSpOSélthé specific competenc cies’ that students
are required to learn ‘in order to enter iﬁfa'and,pfagress through their
chosen péﬂupatiéﬁ; teachers are able td clarlfy, and put into persp2ct1ve

for the %tuﬁéﬁﬁs,’what 1garn1ng will be required Some studenta, of co be
about

e

enter oc upatlnﬁal education prngrdms with vague or unrealisfic ldédb

the goals they wish to attaim.. If this becomes obvious in the planuLﬁg

. 7 ) J ; .
stage, the teacher may wish to suggest alternative or supplementary goals.

upp
The positivg approach, acting on the assumption that students cdn attain

their goals, maintains maximum student interest and motivation.

Thus, the product of Individual Cuidan,e aund Plainming ig »n ladi

vidual Education Plan (I.E.P.) which the teacher uses Lo puide the studeut

5

through the program.

As the student pursues a program ol study, the progeess ob il siodsol
P - - N y;
T T L :
toward the selecded goals and competencies needs Lo be monitare.d I'is

led hy Lhe REprting Tyhfim (Rs) . RS ia'desipgned o r[uviﬂﬁ

-y
!
o
1
-
=N
I
o
v}
"
=
ﬁ
w
Y
Ll

“interim and end=ﬂfipf5gram informition regarding student progreas i

1

Cﬂmpéténiy;bﬁgéd GCCUPEtiDHEI educat iun progras The LspulLing [ EY TTT
provide a display o ,this’ pf gress for atudents, teachers, patencs, gul
dance counselorsa, émplnybrz; and administrators.  The lnterlm tepottla pruo

vide the teacher and students with Information to review individual

progress toward pccupational poals.

v o ‘ , 8. ' _:j,]
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" This section of this ISSOE User's Guide has explained the conceptual
“basis updn ‘which the IéSGE%sygfem was designed, the system's goals and ‘
" functions. The purpose of thig section is to detail the major pieces ;
which contribute to ISSOE. The next section will briefly explain how
a student flearning is managed in ISSOE. \ i’
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' THE MANAGEMENT OF STUDENT PROGRESS

- : L 5 — * . v

This section describes,Briefly the individual components ©f the
Management of Student Progress system of ISSOE. The design of the com-
ponents .is characterized by a high degree of flexibility to accommodate

the.diversity of 1Dca§§agéncy priorities, organizational structures and

administrative- practices. i . i 5

4

Individual Education Plans
N .
. The two ptincipai activities. required far the development of Indi-
vidual Education Plans (IEPs) are (1) the preparatiogs and conducting of
student program planning tonferences and (2) the development of the
a%gyal IEP. Follbwi%% is a da%Friptiqn of each.activity with its

rationale. \ . . -

Student Program Planning

L

Program planning involves (1) the preparation of fermal planning
notices which are sent to the parents informing thém of theé planning
‘; canferencé and (El;th; conducting of the égzual conference.
- of the planning session should be i;ﬂfdiﬂatéd to permit

E% sible representation of those individuals %hought to be cri
'/5 effective plaﬁning_g * |

Planning for students identifted as "handicapped” must meet state
and federal regulations, which specify those who must be involved.
Local policy, however, will de;éfmine which of the following persons
should be included in planning'f@r other students.
e the student !
e the parent(s) of the siudent

s the administrator (s)

A Wi

consultant(s)

other specialists

IR )
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SDme New York schools have set a goal of developlﬂg formal indi-

vidualized” educatlen plaﬂe for- every student enralled in an oecupatlenel
- p:ogrem. Class enrallmem;s of 40 to 6Q etudente per’ ‘teacher may, of

necessity, limit the number ef persons that may be 1nvelved’in individual

-e;udent planning. j; ,
‘ “With reeéect to the plenﬁing conferences themeelvee\ a prerequisite
is rthe accuﬁul tlpn of some kncwledge about the student. Literature

e
reviews have revee%gd tha; important 1nformeti@n is available d1réctly

from the student this infcfmatlon may be tapped w1th instruments' at

' ' *various leve ls of saphistlzatien (see ISSOE User" Guide titled Student 4

peg}slggfﬂeklngi

e T N : o B . .'; 4 . . - )
~% If an individual plen is to be prepared, the teacher must at least : %

(1) assist the etudeﬂQ,Ln eelecting an occupational goal or goale, and

\ " (2) assist the StudEﬁtflﬁ determlning how realistiec the goal or goals

&

may be. Zg

® £
Theoretically; a student may, after some career expl tion, dis-

criminate among the-job titles fer}whleh a selected occupational training
program is likely to prepare the student. The velidi}y of this choice
mey be questioned {(and pfebably should be), but the right of a student

pertlclpete in the selection of educational goals is undeniable. If
an dnattalnable goal is seleeted the educator has a responsibility to
counsel the gtudent or to abtaln profes ienelieeuﬁeelieg eerviee as
required and available. However, .t is still dncumbent upon the teacher
to assist the student in reaching the goal. .

‘zpj’
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.~T0 ‘the.extent that the student has been able to make a reasoned,

approriate goél chaice,~an’Ind£vidual Education Plan (I.E.P.) can

“be devélopéd to specify how.the student is to achieve that goal. An IEP
_ R - i 3
is. a list of student ébjégtiVé§, and, if required, the auxllllary services

time. There are a number Ef Dptlﬂﬂ% available 1n'dé ElelnD an Individual

Educ;t1@na¥-Elan. These‘agg\dl,- sded below: p ]
1. IEP by D.O.T. ?Dilawéup studies‘féveal'that>15fge numbers
Df student% EDmFléﬁl g occ patlnnal programs are employed LS
in a limited number” §§ job categories. ihus the ISSOE gfi

FdellU]UW ﬂb]ééflVégqpértinEnt to a glven D.0.T. job (or.

| .
job QluSEEt) can he speclfled lﬁ advanEE thraugh tasgy

Teacher aad Students

‘,. e

anglysis of SPEELfIC Jﬁbs.
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e
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* ngfgi able to Exéfél‘é che

L

Ent realis icﬁ1ab nppartunltiéé. A rdlngly,:

ation may be dane thfaughglnterptetatlgn of thE!EESUlES e

« ) yielded by tagk anﬁlyals égd ver%f1¢ Egﬂn, ihis pptlﬁg :
*’\{h
hed §§ﬁgﬁ§$§&he ggdltlnnal
¢ E

Eﬁe systam f%f reporting

[Pt

LEP by. (ampeténcy Glu
- oping IEPS;I; tﬁ allnwig
’wide range of pussible;f

&

1 EiVEﬁ*PngfEm\BH’gélafgaé

e

selected for which a rel,

sive position deﬁgfipﬁi@n"
: - - s%

it

conduct a task nuﬁlysi

which identifies the

competencies are LFan cubgiculum objectives ..
the student. The listTofygbjectiyes, in essence, becowes
the IEP. ] W i

, A

.
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sprovides information t

£
3. IEP Open Format. A teacher may generate an IEP for every :tuﬁent
in thelr course if suffic cient,training and resources :fe pf@ﬁidea.
The literature treview found several examples where teachers had
been trained to use magua als and guides to generate the total plan.
This option ofte incgfggfateg camputer pfégtém capabilities
to develop IEPs. Our ob

4

riculum developers suggest it is probably unreasonable to expect

Record ot Aahiavemé nt/Occupational Preparation Frotile

The Record of Achi vgﬁaﬁt/uLLupatluual Preparatioy Prufile \RAuk"

[~
"student progress toward occupatiocual gaals by utilizing data on the attain-
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ivers finformation

to occupational education managers for decislou-making purposes related
to program planning and improvement

4

A RAUPP 15 a cumpetency-based' repoirtlug system. 1t piovides

5

feedback on the atrainment of major .competencles which were learned.

i .

Competencies ifdentified in these snalyses are grouped into meaningful
= N 3 - P - :‘, N

clusters and stated in terms of student performance. The Iléiibllliy

to update and revise these fompetencies periodically is built Lﬁtu the

nsures Lhat Lo

M
e

gystem; This edure accqmplishes two Erngs: it

ed ard still important in the work place, aund

it igtroduces etencies for teaching when they become importaunt

to employers. This ensures the relevamcy of the curriculum to the world
of work and thus contributes towards more efficient teaching and more
&
effective programs. e . '
14 ! .
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‘section, more specific and
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\ 7 .
' A RAOPP can be characterized in terms of three distinct activities

G

g

1

(1) Reporting of student progress data.
(2) Generating interim student record of achievement profiles

(3) Generating end-of-program~record of achievement profiles.

tep-by-step instructions for the use of the Record of Achievement,
Student

5
as well as examples, are given. in'User's Guides titled ﬁgﬁﬁ@@?@k

Progress and 'Developing Student Profiles." . ® ?

This section briefly described the techniques which are used’to
the ISSOE system.

manage student learning in th As was mentioned in the

v}

Guldes.

b

of student learning can be

[
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Lol
showing, the' relationships among the

~a§aﬂcias, Reéi@nal Coordinators

fa ~

- ) D

DISSEMINATION "AND IMPLEMEN 14 TION *

L]

tatewide Di

: -

The major organizational com

=]
o]
=
T
o
r
b
-~
"y

are already in operation statewide. Figure 2 is an organizational chart

State Education Department, Afea

Facilitators at the teacher training institutions, local educational

g

i
! z
I

i : - ' FIGURE 2

=i
ey
L]
o
=
@]

ganization Chart
and Evaluat
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The following notes spécify each organjzatienal unit and identify its

- main functions. ' _ ; :

State Education Department

e

on

Division of Occupational Education Instruct

- Bureau of Occupational Education Program Development

Function: Sets policy for curriculum development and sponsors
futuring and curriculum development procedures.

H

Teacher Training Institutions

State University Colles~~ at Bu’ g

- New York Institute of Technology
Function: Area Favilitators, located at each institution,. perform
these functions: : .
; :

Act as facilitator for, the curriculum process.

i
[t
®
!
L

a. Verification of major objective criteria.-

. W

relating to task performance.

s, b. Verification of modules téiQ;D{Ei code.

X‘ : { c.. Collect %nd“feyiew fespcnsés from ReéEOﬁaL
-Coordinators.

/ d. Transmit itéms for accian‘b§ other regious
to the respective RégiﬂnalxﬁuuLdihgtéla

Resulve differences to obtaln coitsensus.

]

s f. Ediv, print and disseminate currdculum
output in concert withs5ED.

Frovide lnservice education to LLha.

[

O

EMC ' ’ . i
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Local Education Agencies ( ! '
7 rTeachérs pnrtiéipaté on ;he basis of SﬁD selection
Function: Teachers located at each school serve to:
1. Field test curriculum within guidelines "
a. Test modules in focéal educational setting
b. Critique module tested.
’ L, oc. CDiiEEEi\:ly act upon recommei! fations *-om other
g regmns‘ 7 gy Z
d. Involve local tradé or' Advisory Committee
e. Continue in;uts for updating.
éi Receive inservice education through Regional C fd nators
Regional Coordinators i ’
Thirteen Occupational Bducation Planning Regiovns.
Function: ’
- .4¢ 1ls- Coordination of rurrlculum dgvelupmcnt process by luler
facing with Area Facilitators, Bureau of Occupativnal
— Education Program Development, and R&D Units ¢
a.  Discuss d;stfib,tlun and assignment of modules (o <
Q teachers to develop, test and grltlﬁug
b. Arrange for teacher groups to devel@p materials in
; } accordance w/guidelines established in the futuring
5/ process and act upon ind dual teacher critiques
? ¢. Assemble critique regponses.
3 e
d. Tra%smitkfggémmendatlans to Area Facilitators.
e. Review information sent from Area Facilitators and/o
Bureau of Occupational Edu ion Program Development
f. Respond to requests from Area Facilitators and/or
Bureau of Dciuﬁﬁtlénal Education Program Development.
2. Coordination-of indervice needs of teachers through Area
Facilitators )
]
19
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In addition to providing a immprehensivé system for
support, ISS0E CQﬁEDnEHtS-h’Vé been designed to operate with a statewide
" M & ! ‘ J ) -
- Management Information System (MIS) which 4s cur ‘rently un%‘f.dav&lmpm&nt
- The State Educatiop bepattment is committed to ISSOE as a sub-system of

this M'S, because ISSOE s ecified the outcomes of occupational education .

P
in a way that is c@mp tible with the requlrements of an information
system. Spéélflﬁally, I5SC iculates with the Dccupational Education

t
Reporting System (OERS) . 6%55 functions to collect enrollment and foliow-up
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is reporting to the ISSOE system. Insteady, the OERS has the potential
. th generate a profile containing students' names properly coded tor iISSUL
A 2 PLOY b ;
é

"new'" data but would nat
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I addition te linking 13506 Jdata wollecitlon o0 (1 Obio das 1.

can also be linked to other systews soh
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Job Title Code System. [tis latter conuection of Inoctu
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tivanal vutcomes with occdpational classifl.atlon data would evgutually

link Lheg OERS and the 1550E oo vone band aud an o cupaclonal target lug oo

labor analysis system on the other (Cnis lab.r anal, stem remialns
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gpecified.) This linkage could imp
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yrove the effectiveness Cou=
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pational programs because teachérs would be Letter equlipped Lo onuscd
studeuls towards vocupdatlions thal demand (b, great.ot owebe.s b woiheow
This latter point illustrates the ust of the Letw "naagemenl lilottat Lon”
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. ‘In essence, dn MIS is designed to provide mahagement with usefyl ,
d

1

information suffigiently early to make decisions in an effort to improv

e

y
the gffectiyene of a program ar of an organization. Therefore, if

= f L teant
5, it can be seen that”the IS50E can pr@v1de

=
W]
pan
puad
b
i
=
=
rr
I
]
-
o
I
=
(]
rt
[
[}
o
il
T
o
o
Pt
-
rr
M ;
1
o
]
]
[ie]
Ly
o]
-2
=]
]
o
[
i
[
=}
[
=
i
]
5
Mal
"
rr
[
o]
=
—
(el
<
1
[t
i

e
-
=
o
o
-
V5]
=
1T
o
=
o
ot
B
L
b ]
-

The information reports descri ed in thg previous section are 1o

Such Infpimation permite
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careers. It enables both teachers and students to taevaluétt the
choices on the basis of syslemdlle teports of student progress; aud to
make intormed decislons as Lo whether cortectlve action i8 necessary.
[€ also perinits teachers to wake curricular ﬁesisipﬁs félétiv§ tu the

progress of their class as a whole. This information may imply curric

ular changes or changes in instructicoal strategies. -

rogram Management

tudividual stude reports by teachers cau Le apggregated (o provide

w

Infurmation for program planning aud evaluat fon purpuses. This na |
" competency-based in thatr it generates information concerned wicth/skidlas
u

. .

n
grouped into job clusters. Such groupings refleét the supply of shilled
workers, information which is essentia

1-te the plavn=rs. SCudeunl 1cports
F pruvldc planners and administrators with a device dor "Iioe-tunlng’’ 1350L

to deal with changes in patterns of competencles demanded by employers.

»]T,q

With suuh information, Lhe supply ot skilled workers, as well as the, (

¥
i be matehed with labor demands to produce
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#. S Computer Support Options
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Recognizing that all LEAs differ in LhEI;gprD edures- for keeping
reEé}ds and panaging data because of their size or policies, the manage-
' meht system.is amenable to various dé£a management options. Tt is up
?é the LEA to develop which method best sﬁi;s its needs and interests.
o - ' ‘ - v . o ¢
Thg manipulation of all data to ptggidé all of the information~
‘reports préviausly des&ribed can be managed manually, by computar, or
hy word processing equlpment. The system does not mandate the us§ of .a
computer. The system is desdgﬂed so that SEngﬁEE can be. Dperatedﬁmégpally
or with local mini-computer support or with regional computer assistance
to ﬁrgvide student and/or pragraﬁ management information for local USE;
Régianal‘computers could also aggregate reports for local useage and

to assist local agencies in meeting their state and federal reporting

mandates, however. ~' ¢

N
Tt

Q S s
| 1







